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Despite the development of modern educational theories and the ingenious methods devised to
hold a child’s attention today, education – and even childhood – appear to be facing something
of a crisis. The fact that boredom – or even extreme violence – can be spoken of in connection
with little children is a sad reflection on our times. Are children in danger of losing the natural
human fantasy that is the source of all creative imagination in later life? Are we in danger indeed
of losing childhood altogether? Although first published in 1940, Cecil Harwood’s little book has
become a classic introduction to the perennial themes of child development and growth, and to
the basic principles of Rudolf Steiner/Waldorf education.Cecil Harwood (1898 – 1975) was one
of the founding members of the first Waldorf school in the English-speaking world, and worked
for many years as a Steiner teacher. His sensitive awareness and respect for the innate wisdom
of childhood shine through this book. As he demonstrates, a sympathetic and loving picture of
this natural childhood wisdom is a prerequisite of any good educational endeavour.
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(1967)Further ReadingINTRODUCTIONCecil Harwood’s book on Steiner Waldorf education
was first published 57 years ago. That it is now being reissued shows how it has withstood the
test of time. The author was the first male Waldorf teacher in this country and was therefore
intensely involved in the establishment of the education in its early years and intimately
experienced the struggles and joys of his fellow pioneers. It is said that when Rudolf Steiner
spoke to the four women who were inspired to begin such schools in the UK during the course of
lectures he was giving in Ilkley, Yorkshire, in August 1923, he pointed out to them that they would
also need a man to work with them. That it was Harwood who took up this challenge was due to
the fact that while recuperating from an illness in Torquay during the following summer it was
suggested that he might find some lectures being given by Steiner in the town at that time of
interest. He went on to be one of the founding teachers of the first Waldorf school in the English-
speaking world, now known as Michael Hall.
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Harwood’s book on Steiner Waldorf education was first published 57 years ago. That it is now
being reissued shows how it has withstood the test of time. The author was the first male
Waldorf teacher in this country and was therefore intensely involved in the establishment of the
education in its early years and intimately experienced the struggles and joys of his fellow
pioneers. It is said that when Rudolf Steiner spoke to the four women who were inspired to begin
such schools in the UK during the course of lectures he was giving in Ilkley, Yorkshire, in August
1923, he pointed out to them that they would also need a man to work with them. That it was
Harwood who took up this challenge was due to the fact that while recuperating from an illness
in Torquay during the following summer it was suggested that he might find some lectures being
given by Steiner in the town at that time of interest. He went on to be one of the founding
teachers of the first Waldorf school in the English-speaking world, now known as Michael
Hall.This book is redolent of the age in which Harwood lived and worked and much has changed
in the intervening period that has had profound effects on the schools and the practice of
Waldorf education. The present challenges facing the school communities were undreamed of
in Harwood’s time. Looking back it is as though in spite of life’s tribulations and the recent
calamitous events in Europe there was a pervasive sense of inner security and outer certainty
that we have now lost, and his book exudes this atmosphere. Yet the gentle humanity and
assuredness are still relevant in that they can convey a composed approach in the midst of our
much more driven and fragmented society. In our world of instant communications, where what
is used for this purpose has become obsolescent before we have understood how to use it,
where the environment becomes an issue of preoccupation and anxiety and even the sun has
become the enemy of health, where vocational life has, in many instances, become a
continuous pursuit to construct a creditable portfolio, it can be refreshing to hear the voice of
mature thought and consideration.There are qualities that have not been changed by these
contemporary factors, and these are best described as the enduring aspects of the human spirit.
It is these more timeless questions that are addressed here within a classical frame of mind that
is able to put them into context of any passing cultural phenomenon. Children have developed



and grown in much the same way in all epochs and all parts of the world, and in speaking to
these aspects of the teaching and parenting task the risk of irrelevance to future generations is
much reduced. Schools must be humane places where each individual’s humanity is allowed to
unfold. By working with the concepts and ideals of a less pressurized time, albeit irrevocably
passed, we can find the inspiration to create the opportunity and space for this to happen and
simultaneously to feel sure that they are not only appropriate but also vitally necessary for the
health and confidence of the children in our care.That which is now recognized as Steiner
Waldorf education will be very different in the times to come, to the extent that it will be even
further removed from some of the descriptive passages in this text. The number of schools has
grown tenfold since it was written and Steiner Waldorf schools can now be found in more than
40 different countries. This development has deep implications for the curriculum in all of these
schools. An active international consciousness will be needed to truly serve the needs of a
future global citizenship. Teachers can no longer assume unquestioned professional authority
and parents rightly expect to be able to be more involved in their children’s education and to take
a larger role in the actual running of the school. New management structures are required which
contain a greater degree of answerability, and teacher appraisal and mentoring is here to stay.
Children too have changed and are deeply influenced by the general restlessness of society and
less established interpersonal relationships. Schools are having to work more assiduously on
the concepts of moral education and even take on the tasks previously exercised by parents or
the extended family. However the inner approach and basic principles of Steiner Waldorf
education will remain, and for this purpose this book has much to recommend it as a particularly
English contribution to a continuously evolving form of worldwide education. Cecil Harwood was
an erudite protagonist of a more sensitive awareness and respect for the innate wisdom of
childhood, and his writings give us a sympathetic and loving picture of how this should be the
basis of any worthwhile educational endeavour.Christopher ClouderChairman, Steiner Waldorf
Schools FellowshipMarch, 1997AUTHOR’S PREFACEThis little book is entirely based on the
study of Rudolf Steiner’s books and lectures on childhood and education, and on many years’
experience as a teacher in a school founded to carry out his ideas. I have not endeavoured to
distinguish between what is immediately contained in his own works and anything that my own
thought and experience may have taught me, or that I may have added by way of illustration.
Rather have I tried (as I think he would have wished) to present in my own way that limited part
of his work which I feel I have best understood and made my own. A list of such of his own works
on education as are translated into English will be found at the end of the book.I found in writing
that the subject matter did not allow that any one theme should be confined to a single chapter,
but a theme which had been introduced in one chapter had often to be approached from new
points of view in succeeding chapters. I hope that repetition of a theme will always be found to
have carried the matter further.A. C. H.1. THE PHYSICAL BASIS OF SPIRITUAL LIFE
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but a theme which had been introduced in one chapter had often to be approached from new
points of view in succeeding chapters. I hope that repetition of a theme will always be found to
have carried the matter further.A. C. H.1. THE PHYSICAL BASIS OF SPIRITUAL LIFEIt is a right
instinct among children to wish to be grown-up. Healthy children do not desire to stay with Peter
Pan in the garden of childhood, but long for that freedom of their powers which they feel will
come to them when they reach the distant and hardly conceivable land of adulthood. The
instinct is a right one because childhood has only meaning or beauty in that it is a preparation for
a different state. Its charm is that it stays only for a moment; its importance is that it will not
return. It matters very much that children should be helped to win from childhood all the qualities
that it has to give. But no one will be able to help them to do so who is uncertain of the goal
towards which childhood is striving, because he has not formed a clear picture of the powers of
the fully grown man.Anyone who reflects upon the powers of his mind or soul will soon discover
that he has the capacity of expressing himself in three different worlds, the world of thinking, the
world of feeling, and the world of willing. There are many kinds of thinking, from the colourless
pure logical thought of geometrical proof to the rich pictures of imagination. There are many
types of feeling, ranging from those feelings which are not much more than bodily sensations to
the highest spiritual experiences of ecstasy and devotion. There are many degrees of the will,
from the half instinctive impulse to the conscious deliberate act. But all forms of human
consciousness and activity in their incredible variety can ultimately be referred to one or other, or
in part to one and in part to another, of these three different worlds of experience. Like night and
day and the seasons of the year, they are archetypal, and the study of the powers of the human
soul must begin with them.That there is a real distinction between these three worlds of
experience will become apparent to anyone who studies their various characteristics. Thinking is
in every respect the polar opposite of willing. The former is the most conscious of all our
activities; not only are we conscious when we think, but we can afterwards think over our
thoughts and become conscious of the process of thinking itself. The will on the other hand is
the least conscious of our powers. When we move an arm we are quite unconscious of the
magical process by which we proceed from the thought ‘I will move my arm’ to the movement
itself. Still less can the will add consciousness to the will that is already willed. We can indeed
compare our experiences in thinking and willing to the two states of waking and sleeping. We do
not merely pass in daily alternation from sleeping to waking, but in our waking life itself we
remain in one part of our experience – in our life of will – asleep.Between these two opposites,
however, there is the third element in human experience: the power of feeling, which in respect
of consciousness mediates between the conscious thinking and the unconscious will. In feeling
we dream. We have the sense of the beautiful, for example, long before we try by the science of
aesthetics to become fully awake to what the beautiful is, whereas a thought cannot truly be said
to exist for us until we hold it clearly in our consciousness. Our feelings are indeed often the
most potent force in our lives, but it is not easy to be entirely conscious of the very feeling that
directs our actions. There is therefore present in us also the third element of experience, which



dreams. Dreaming not only occurs as an intermediate state between the act of waking and the
act of sleeping, or vice versa; it is present as well in our waking life. In each moment of our daily
life, waking, dreaming and sleeping are united in the experience of thought, feeling, and will.The
proof of this relation between thinking, feeling and willing need not depend only on purely formal
considerations. Everyone knows in concrete flesh and blood the three types of men who live
more deeply in the experience of one or other of these three powers. The man whose skill lies in
some activity of the will, the craftsman for example, astonishes the intellectual spectator with his
inability to bring to consciousness and explain how the process is done. He seems to do and not
to know what he does. So far from being necessary to skilful action in a craft, consciousness
seems even inimical to it. Mukerji* relates that a team of Indian weavers entirely lost their
capacity to weave when a Western observer made them conscious of their actual movements.
The man of feeling, the artist or poet, too, lives in a dream world of his own. His dreams may or
may not be more valuable than the limited but wholly conscious experience of the intellectual –
the scientist for example – but the difference between the two minds and the way this difference
expresses itself in conduct will be familiar to everyone.
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